Access and Equity through Service-Learning: Does It Meet Stakeholder Needs?
Abstract
Service-learning can be an alternative to field experience. Coursework and field experiences related to teaching diverse learners may be lacking. The purpose of this case study was to examine the outcomes of a service-learning project with preservice music educators and stakeholders within a non-profit community school for students with disabilities.
Introduction
	Field experiences provide preservice music educators (PMEs) opportunities to develop essential career skills. Service-learning has been utilized by music teacher educators (MTEs) as a form of field experience (Bartolome, 2013; Gallo, forthcoming). Service-learning “connects theory and practice. . .meets community needs” and provides students a “deeper understanding of course content” through reflective practices (Resch & Schrittesser, 2023, p. 1120). These education partnerships provide avenues to deepen music teacher educator praxis while building reciprocal relationships that offer services needed by community members and those we teach.
Literature
	Many researchers have examined the utilization of service-learning as field experience within music education degree programs (Bartolome, 2013; Burton & Reynolds, 2009; Haston & Russell, 2012; Reynolds et al., 2005; Siebenaler, 2005). Service-learning supports PMEs in the development of essential skills such as planning and implementation of lessons, and shifts in perceptions of how students learn (Bartolome, 2013; Burton & Reynolds, 2009). PMEs may also develop individual teacher identities and make decisions on which music setting to pursue through service-learning (Bartlome, 2013; Gallo, forthcoming; Haston & Russell, 2012). 
	Researchers have provided suggestions on the purpose of service-learning. These projects should fulfill a community need, be collaborative between institution and community, and demand consistent reflection among participants (Barnes, 2002; Clark, 2002; Jenkins & Sheehey, 2022). Siebenaler (2005) argued that with service-learning “the needs of one party. . . become the resource for the other. . . and vice versa” implying reciprocity between stakeholders (p. 25).
	Field experiences may provide PMEs increased opportunities to work with diverse learners (Author, 2022, 2024; Culp & Salvador, 2021). Author (2024) found that field experiences and coursework specific to teaching diverse learners increased PMEs feelings of self-efficacy. According to Culp & Salvador (2021) only 34% of institutions required a course on teaching music to diverse learners. However, Gent and Gurecka (2001) problematized service-learning with programs that support individuals with disabilities. These authors highlighted issues such as savior attitudes, reinforcement of harmful stereotypes of individuals with disabilities, projects that only focus on giving rather than working toward systemic change, and removing autonomy of the individuals with disabilities participating in the service-learning project.
Purpose and Problems
A service-learning project with organizations that serve diverse individuals may provide PMEs opportunities to develop necessary skills to teach students with disabilities (SwD) while meeting a community need whether content-specific coursework is or is not offered. Therefore, the purpose of this study was to examine the outcomes of a service-learning project with PMEs and stakeholders within a community school for students with disabilities (SwD). Specific questions guiding this study were 1) What benefits of participation in a service-learning project do PMEs and stakeholders identify? 2) Did this service-learning project shift perspectives of teaching SwD for PMEs, or instill stereotypes? If so, how? 3) How do the findings of this study support and or expand on extant literature? 
Method, Theoretical Framing, and Data Analysis
I conducted a case study (Yin, 2018) where I sought to confirm or contradict existing findings on outcomes of service-learning on PME preparation related to teaching music to SwD. Participants included undergraduates enrolled in a music methods course at a large southeastern university, and teachers and one administrator at X School. Arts programming, such as music, were not provided at X School; as such, PME participants in my methods course provided music classes as their practicum experience. We engaged with X School for 14 weeks between January and May 2024. 
Data included researcher field notes and observations, text chats between me and PMEs, weekly reflections of observations and teaching, and interviews with PMEs and stakeholders. I used Bartolome (2013), Gent and Gurecka (2001), Siebenaler (2005), and Bandura’s (1977) theory of self-efficacy to develop the design of this study. To code data, I employed Bingham’s (2023) Five-Phase Process of Analysis using a priori codes pulled from the literature. During phase three, I noticed several codes leaned toward music teacher identity development. As such, I recoded phase three and completed phases four and five using Ramsey et al.’s (2025) Music Teacher Identity Development framework. 
Findings
Themes were situated within the tenets of developing sense of self through experience, interaction, reflection, and manifestation (Ramsey et al., 2025), and are organized by participant voices. Three themes addressed research question one and three: “Teaching is a process not a product”: Importance of Planning and Preparation, Understanding the needs of students you’re working with is the biggest thing”: Development of Teacher Values, and “You acknowledged them, listened, had patience, and gave them time to process”: Benefits of Modeling in Skill Development. Two themes addressed research question two: “This is the best part of his day. I’m going to make it good for him.” Paradigm Shifts Regarding SwD and “Sometimes it hurt to have them there”: Participant Perceptions of Stakeholders. One theme, which addressed research question one, was specific to stakeholders: “Y’all come back now!”: Stakeholder Perspectives. 
Much of the data confirms extant literature on the benefits of service-learning as field experience. Highlights from data include PMEs noting participation provided experience with diverse populations, guidance in programming developmentally appropriate lesson material, self-reflective teaching practices, growth and affirmations of skills, and shaping of their teacher identity. PME’s perceptions of the benefits of partnering with stakeholders, in this study, diverged from extant literature. 
Implications and Conclusion
	 Service learning provides PMEs opportunities to engage with course content in relevant spaces while serving the community (Bartolome, 2013; Gallo, 2024; Resch & Schrittesser, 2023). PMEs in this study were able to more deeply define their understanding of relevant pedagogies through modeling, co-teaching, and independent teaching activities (Author, 2024; Bartolome, 2013; Ramsey et al., 2025). PMEs also noted benefits related to developing early career skills (Bartolome, 2013; Ramsey et al., 2025) and their teacher identity (Haston & Russell, 2012; Ramsey et al., 2025). It would be beneficial for MTEs to consider implementing service-learning projects within their course curricula. In the session, I will further detail findings, implications, including parameters for including service-learning projects within degree coursework, and future research. 
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