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Introduction

[bookmark: OLE_LINK2]Evaluation and assessment are an integral part of instructional processes. Ungrading, a method of assessment, centers feedback and reflection over traditional forms of evaluation that result in number grades. Teachers who implement ungrading attempt to guide students to center learning processes and outcomes over a numbered grade to achieve. Types of ungrading include contract grading, self/peer assessments, process letters, use of student created rubrics, or portfolios. 
Literature Review
General Education Literature
In general education, many researchers have examined ungrading on student learning (Blum, 2020; Elbow, 1997; Meinking & Hall, 2022; Spidell & Thelin, 2006). Elbow (1997) shared their frustration with assigning grades to undergraduate writing samples and outlined how to implement minimal grading with low and high-stakes assignments. Spidell and Thelin (2006) examined undergraduate perceptions of contract grading and found participants reported resentment, anxiety, and tension between themselves and professor. Meinking & Hall (2022) considered undergraduate perceptions of ungrading and found ungrading encouraged risk taking, student autonomy, and internal motivation. Kleiman (2023) argued that assessment was often used to fill a void within curriculum and encouraged educators to consider giving students more space to make meaning of what is learned through reflection and creation rather than assessment. 


Music Education Literature
A few scholars have considered ungrading in music education settings (Andrews, 2004; Brinson, 2022; Clennon, 2009; Cohen et al., 2022). Brinson (2002) summarized ungrading and its benefits to equitably meeting students’ learning needs. Andrews (2004) examined contract learning in secondary music classes and outlined how to incorporate student agency in contract development. Clennon (2009) found contract learning an effective tool for guiding elementary students during composing activities. Cohen et al., (2022) examined implications of ungrading with graduate students and provided suggestions for initiating contract learning in music education coursework. Grimsby (under review) examined undergraduate perceptions of ungrading through a sequential explanatory mixed-methods design (Creswell & Plano-Clark, 2018). The author found that participants self-reported a significant difference in their perceptions of ungrading between pretest and posttest [N = 14, Z = -2.67, p = .01]. Participants shared that while ungrading alleviated stress in their coursework, they still “played the numbers” game in courses that used traditional grading. 
Purpose and Problems
The purpose of this study was to examine undergraduate perceptions of ungrading on coursework and learning outcomes. Specific questions guiding this study were ​a) How do students perceive ungrading and does this perception change over time? b) Is there a difference in undergraduate perceptions based on ungrading style? c) How do student perceptions of ungrading help or hinder class participation, assignment completion, commitment to learning, and stress?


Method
I chose an explanatory mixed methods design for this study (Creswell & Plano-Clark, 2018). In an explanatory sequential design, the quantitative strand informs the development of the qualitative strand. The researcher then integrates the qualitative data to further explain quantitative results. Participants took a researcher-created survey twice, first in August and then December 2024. The survey consisted of 12 Likert type items, seven items on perceptions of traditional grading practices and five on ungrading. Participants were asked to include their email address, if they were interested in participating in a follow-up interview at the end of the semester. 
Quantitative Results
Of the fifteen responses, only five were useable: five on the pretest and five on the post test, providing a response rate of 33%. I tested the data for internal consistency of items measured ( =.70) and determined, for this pilot study, the data acceptable for further analysis (Nunnally, 1978). I conducted a Wilcoxon on both survey strands, perceptions of traditional grades and ungrading. No significant differences were found in perceptions of grading (Z = 1.71, p = .17) or ungrading (Z = .37, p = .25). Item descriptives and frequencies will be shared during the paper session.
Qualitative Results
	Responses to survey items were compared pretest to posttest to develop questions for the semi-structured interviews. I used a priori codes, from my first study, to initially code data and pattern coding for the second round (Saldaña, 2021). Interviewed participants stated that grades still mattered (e.g., scholarships, internships, etc.). Ungrading, according to participants, regardless of ungrading type, provided more enjoyment in attending class and completing assignments. Participants also shared they felt ungrading made course content more meaningful. Themes will be further detailed during the paper session.
Implications
	Although quantitative data was not significant, survey item frequencies and data from interviews did provide insight into undergraduate perceptions of traditional grades and ungrading. While no generalizations can be made from this study, data has informed the design of future courses and my implementation of ungrading across all courses I teach. Data from this study also will inform future research on ungrading practices. 
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 Survey Item Descriptive Statistics 
 
	
	Pretest 
	Posttest 

	
	M
	SD
	M
	SD

	On a sliding scale of 1-5 with 1 being strongly disagree and 5 being strongly agree rate your agreement with the following statements:
	
	
	
	

	
Grades are important to me.
	5.60
	0.55
	5.40
	0.55

	I feel less accomplished if I do not get an A for an assignment. 
	5.60
	0.90
	4.60
	0.90

	Grades motivate me to complete assignments.
	5.20
	1.30
	4.20
	1.79

	Grades represent what I have learned over a semester.
	3.80
	1.30
	3.20
	0.84

	I ignore feedback from professors and only look at my grade.
	2.40
	2.07
	2.60
	1.81

	Grades allow me to know if I will pass the course.
	5.00
	1.00
	5.20
	0.45

	Grades are essential for growth.
	3.80
	2.28
	2.60
	0.90

	
On a sliding scale of 1-5 with 1 being strongly disagree and 5 being strongly agree rate your agreement with the following statements:
	
	
	
	

	Ungrading will alleviate the stress of coursework.
	4.00
	0.73
	4.00
	1.41

	Ungrading will allow me to focus on the quality of my work.
	4.20
	2.05
	4.60
	1.52

	Ungrading will allow me to learn more than traditional grades. 
	3.80
	1.48
	4.20
	1.30

	Ungrading will allow me to know if I passed the course. 
	2.20
	1.30
	1.60
	0.55

	Ungrading will allow me to engage more in course content and see growth.
	4.00
	1.58
	4.20
	1.48

	
Sum Score for Grade Measure
	27.60
	4.72
	25.2
	2.60

	
Sum Score for Ungrade Measure
	18.20
	6.83
	18.60
	5.32



